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Abstract
This study aims to determine the madrasah readiness in implementing the Independent Learning Curriculum (Kurikulum Merdeka Belajar). The research applies a mixed-method approach, specifically a combination of qualitative and quantitative research with the concurrent triangulation strategy model. Data collection techniques involve interviews, questionnaires, and documentation. The research findings are as follows: 1) Teachers' readiness in implementing the Independent Learning Curriculum, encompassing dimensions such as a) teachers' knowledge falls into the "ready" category; b) self-development efforts are categorized as "ready"; and c) teachers' readiness in teaching is also categorized as "ready." Therefore, we can conclude that, overall, teachers fall into the "ready" category. 2) The readiness of facilities and infrastructure at MTsN 1 Bone in implementing the Independent Learning Curriculum, which includes the following dimensions: a) Capacity and capacity in “ready” category; b) Learning facilities and infrastructure in “ready” category; c) Supporting facilities and infrastructure in “ready” category. The results of research on the Independent Learning Curriculum have made an important contribution in understanding the effectiveness, factors that influence success, and effective implementation models of the Independent Learning Curriculum. The contribution of this research is also useful for the government, schools, and teachers in implementing the Independent Curriculum effectively and achieving the expected educational goals, especially at the Madrasah level.

Keywords: Madrasah Readiness, Independent Learning Curriculum 
Abstrak 
[bookmark: _Hlk162468825]Penelitian ini bertujuan untuk mengetahui kesiapan madrasah dalam menerapkan Kurikulum Merdeka Belajar (Kurikulum Merdeka Belajar). Penelitian ini menggunakan pendekatan mixed-method yaitu gabungan penelitian kualitatif dan kuantitatif dengan model strategi triangulasi konkuren. Teknik pengumpulan data meliputi wawancara, angket, dan dokumentasi. Temuan penelitian adalah sebagai berikut: 1) Kesiapan guru dalam melaksanakan Kurikulum Merdeka Belajar, meliputi dimensi seperti a) pengetahuan guru masuk dalam kategori “siap”; b) upaya pengembangan diri dikategorikan “siap”; dan c) kesiapan guru dalam mengajar juga dikategorikan “siap”. Oleh karena itu, dapat disimpulkan bahwa secara keseluruhan guru masuk dalam kategori “siap”. 2) Kesiapan sarana dan prasarana MTsN 1 Bone dalam melaksanakan Kurikulum Merdeka Belajar, yang meliputi dimensi sebagai berikut: a) Daya tampung dan kapasitas dalam kategori “siap”; b) Sarana dan prasarana pembelajaran dalam kategori “siap”; c) Sarana dan prasarana pendukung dalam kategori “siap”. Hasil Penelitian tentang Kurikulum Merdeka belajar telah memberikan kontribusi penting dalam memahami efektivitas, faktor-faktor yang mempengaruhi keberhasilan, dan model implementasi Kurikulum Merdeka belajar yang efektif. Kontribusi penelitian ini juga bermanfaat bagi pemerintah, sekolah, dan guru dalam mengimplementasikan Kurikulum Merdeka belajar secara efektif dan mencapai tujuan pendidikan yang diharapkan khususnya pada tingkat Madrasah.

Kata Kunci: Kesiapan Madrasah, Kurikulum Merdeka Belajar




INTRODUCTION
One important element in determining the direction and goals of education is the curriculum.[footnoteRef:1] Minister of Education, Culture, Research, and Technology Nadiem Makarim has introduced a new curriculum known as the Merdeka Belajar Curriculum, which will be implemented in 2022 optionally. Currently, the Merdeka Belajar Curriculum has undergone a pilot phase in 2,500 schools participating in the school/madrasah movement program and 895 vocational high schools (SMK) in the Center of Excellence. However, in fact, the implementation of this curriculum has elicited various responses from the community and educational institutions.[footnoteRef:2] [1:  David Ross Olanya et al., “Exploring Hidden Curriculum in Responsible Management Education: A Narrative Inquiry of Students’ Lived Experience in Management and Leadership Training Programmes,” The International Journal of Management Education 21, no. 3 (November 2023): 100861, https://doi.org/10.1016/j.ijme.2023.100861.]  [2:  N. J. Rao, “Outcome-Based Education: An Outline,” Higher Education for the Future 7, no. 1 (January 2020): 5–21, https://doi.org/10.1177/2347631119886418.] 

The Merdeka Belajar curriculum is designed to provide flexibility for educational institutions to create contextual operational curricula, ensuring that applied learning is aligned with student needs.[footnoteRef:3] The implementation of the new curriculum is likely to pose challenges due to the lack of balanced understanding between curriculum developers and curriculum users.[footnoteRef:4] The quality of teachers also has a significant effect on the quality of learning that will be implemented in the implementation of the Merdeka Belajar Curriculum.[footnoteRef:5] The demands of teacher leaders in each school are high, as well as the demands of teachers to learn the Merdeka Belajar Curriculum independently through the Merdeka Mengajar platform provided by the government. [3:  Yuliya Vladimirovna Grecu, “Differentiated Instruction: Curriculum and Resources Provide a Roadmap to Help English Teachers Meet Students’ Needs,” Teaching and Teacher Education 125 (April 2023): 104064, https://doi.org/10.1016/j.tate.2023.104064.]  [4:  Saima Shaheen, “Theoretical Perspectives and Current Challenges of Outcome-Based Education Framework,” International Journal of Engineering Education 1, no. 2 (December 2019): 122–29, https://doi.org/10.14710/ijee.1.2.122-129.]  [5:  Poi Hun Sun and Sek Yan Lee, “THE IMPORTANCE AND CHALLENGES OF OUTCOME-BASED EDUCATION Â€“ A CASE STUDY IN A PRIVATE HIGHER EDUCATION INSTITUTION,” Malaysian Journal of Learning and Instruction 17 (2020), https://doi.org/10.32890/mjli2020.17.2.9.] 

In the early stages of the introduction of the Independent Learning Curriculum, a major problem has already emerged. According to the latest data released by the Ministry of Education, Culture, Research, and Technology (Kemendikbudristek), 60% of teachers still have limited mastery of technology. This is evident from the ineffectiveness of distance learning in the past two years. Online learning has been conducted in a haphazard manner, resulting in significant learning loss. The government must be aware of this. It is not easy for a curriculum to be immediately implemented and expect teachers to learn and collaborate independently in all the demands of the Independent Learning Curriculum. The most fundamental thing to consider in the implementation of this new curriculum is the readiness of teachers to change the paradigm of classroom teaching practices. Teachers are required to think and act freely to implement learning that is on the side of learners, as mandated by the curriculum.[footnoteRef:6] So that the diverse nature, interests, talents, and potentials of students can grow optimally.  [6:  Kompas, “Perubahan Kurikulum Indonesia Butuh ”Committee of The Future”,” 2023, https://www.kompas.id/baca/opini/2023/01/15/perubahan-kurikulum-indonesia-butuh-committee-of-the-future.] 

Based on several problems and previous research on the implementation of the free curriculum, it only discusses the response of teachers and leadership analysis towards the free learning policy. Such as in Rahmawati’s research on the response of Chemistry teachers to the Prototype Curriculum[footnoteRef:7] and Muhammad Ihsan’s research on teacher readiness for the implementation of the Independent Learning Curriculum.[footnoteRef:8] The preparation and socialization at the madrasah level are not as straightforward as the socialization at the public school level. This is evident from numerous research findings presented in various journals and articles discussing the implementation of the Independent Learning Curriculum in various public schools, such as the research conducted by Primanita Sholihah Rosmana et al[footnoteRef:9] Regarding the readiness of primary schools (SD), the readiness of infrastructure to support the implementation of the Independent Learning Curriculum in senior high schools (SMA)[footnoteRef:10] and the readiness of teachers in vocational high schools (SMK).[footnoteRef:11] Furthermore, there is a limited discussion on the readiness of Islamic schools (madrasah) to implement the Independent Learning Curriculum, with a predominant focus on describing its application in Islamic Elementary Schools (Madrasah Ibtidaiyyah). The resolution methods employed in several previous studies were exclusively qualitative or quantitative, with no research completing the investigation using a mixed-method approach. [7:  Rici Rahmawati et al., “Respon Guru Kimia Terhadap Kurikulum Prototipe,” in Prosiding Seminar Nasional Pendidikan Kimia (Palembang, 2022), 52–60.]  [8:  Muhammad Ihsan, “Kesiapan Guru Terhadap Implementasi Kurikulum Merdeka Belajar,” 1 (Banjarmasin, 2022), https://doi.org/10.20527/tmkm.v1i1.428.]  [9:  Primanita Sholihah Rosmana et al., “Kesiapan Sekolah Dasar Dalam Menerapkan Kurikulum Prototipe Untuk Menciptakan Generasi Yang Kreatif Dan Inovatif,” Equilibrium: Jurnal Pendidikan 10, no. 2 (2022): 175–84, https://doi.org/10.26618/equilibrium.v10i2.7262.]  [10:  Vika Rizky Amali, “Manajemen Sarana Dan Prasarana Dalam Mendukung Implementasi Kuriikulum Merdeka Di SMAN 1 Plemahan” (IAIN Kendari, 2023).]  [11:  Imrotin Imrotin and Ifit Novita Sari, “Kesiapan Guru Bahasa Indonesia Sekolah Menengah Kejuruan (SMK) Dalam Menghadapi Program Merdeka Belajar,” Jurnal Guru Indonesia 2, no. 1 (2022): 9–19.] 

The preliminary interview results with the Vice Principal for the Curriculum at MTsN 1 Bone revealed that a challenge related to the readiness of the Madrasah in implementing the Independent Learning Curriculum is the insufficient provision of training and workshops (Bimtek) for teachers. This curriculum differs from its predecessors, thus requiring readiness on the part of various stakeholders, including the readiness of schools/madrasahs located in the Bone Regency. Consequently, the researcher is intrigued to examine the readiness of the Madrasah in implementing the Independent Learning Curriculum at MTsN 1 Bone, with the aim of understanding the readiness of the Madrasah through the readiness of teachers in the implementation of the Independent Learning Curriculum.

METHOD
This research constitutes a field study, specifically categorized as mixed-method research, combining both qualitative and quantitative research approaches. The applied methodology utilizes the concurrent triangulation strategy as its design model. This design model is defined as a research method that integrates both qualitative and quantitative research methods simultaneously, both in data collection and analysis. Subsequently, the acquired data is compared to identify elements suitable for integration and differentiation. Consequently, the acquired data becomes more comprehensive and accurate. The research was conducted at MTsN 1 Bone, located on Jend. Sukawati St., Manurunge Village, District of Tanete Riattang, Bone Regency, South Sulawesi Province. The study took place from July to September 2023.
The research subjects in this study were the Vice Principal for Curriculum at MTsN 1 Bone and educational staff, with a total sample size of 50 individuals. The selection of these research subjects is expected to provide information and data regarding the overall readiness of MTsN 1 Bone in implementing the Independent Learning Curriculum.
Data in this research were obtained from information and documents through official documents and individual documents related to the efforts made by the educational institution to assess the readiness of the Madrasah in implementing the Independent Learning Curriculum at MTsN 1 Bone.
Research instruments are tools or materials used in the data collection process. In this study, three types of instruments were used: interview guidelines, questionnaire guidelines, and documents. These instruments were tailored to the techniques and methods of data collection, involving interviews, questionnaires, and documentation. Data collection was carried out in a systematic procedure by adopting a combination research method to obtain more in-depth and accurate research results.
The data analysis technique in this research involved analyzing qualitative and quantitative data. Qualitative data analysis uses words that are arranged in an expanded or described text.[footnoteRef:12] The qualitative data analysis was carried out in three stages: data reduction, data presentation, and conclusion drawing, followed by verification. Meanwhile, the quantitative descriptive analysis was conducted by converting the questionnaire scores to a scale of 0-100 and determining the readiness criteria of teachers in implementing the Independent Learning Curriculum based on the following table classification: [12:  M. Djunaidi Ghony and Fauzan Almanshur, Metode Penelitian Kualitatif (Jakarta: Ar-Ruzz Media, 2012).] 


Table 1. Assessment Criteria
	Criteria
	Score

	Not Ready
	

	Less Ready
	

	Ready
	

	Highly Ready
	



Quantitative descriptive analysis is performed on the raw data obtained to facilitate understanding and to determine the level of each variable. To facilitate descriptive analysis, data presentation is used in the form of a frequency distribution table or percentage table with the following formula[footnoteRef:13]: [13:  Anas Sudjono, Pengantar Statistik Pendidikan (Jakarta: Raja Grafindo Persada, 2005).] 

P =  x 100%
Explanation:
P: Percentage
F: Frequency of the item whose percentage is being sought
N: Number of cases (total number of frequencies/individuals)



RESULTS AND DISCUSSION
Readiness of Teachers at MTsN 1 Bone in the Implementation of the Independent Learning Curriculum
Based on the results of the questionnaire on the readiness of madrasah to implement the Independent Learning Curriculum using the Likert scale, the total score for all questions was 4935 with a percentage of 71%. Based on Table 2, this falls within the criteria for being ready to implement the Independent Learning Curriculum. In general, the distribution of the research results from the questionnaire is presented as follows.

Table 2. The Results of the Madrasah Readiness Survey in Implementing the Independent Learning Curriculum at MTsN 1 Bone
	Criteria
	Score
	Percentage

	Not Ready
	
	

	Less Ready
	
	

	Ready
	
	

	Highly Ready
	
	

	Total
	



Factual 
The results of the survey of teacher readiness in implementing the Independent Learning Curriculum show that in the knowledge dimension with factual indicators, teachers obtained a percentage of 66% in the “ready” category and 29% in the “highly ready” category, as shown in the following table.
Table 3. Results of the Madrasah Readiness Survey in Implementing the Independent Learning Curriculum at MTsN 1 Bone with Factual Indicators
	Criteria
	Score
	Percentage

	Not Ready
	
	

	Less Ready
	
	

	Ready
	
	

	Highly Ready
	
	

	Total
	



Based on interviews with the Vice Principal for Curriculum and several teachers at MTsN 1 Bone, it was stated that all teachers were already aware of the Independent Learning Curriculum, but still needed a lot of learning in its implementation. The Independent Learning Curriculum has been implemented, especially in grade VII for the 2023/2024 academic year.
Based on the results of the study above, it can be concluded that all teachers at MTsN 1 Bone have knowledge and understanding of the concept of the Independent Learning Curriculum, but still need a lot of learning.

Conceptual
The results of the conceptual indicator survey show that 59% of teachers are in the “ready” category, 13% are in the “less ready” category, and 27% are in the “highly ready” category, as shown in the following table.

Table 4. Results of the Madrasah Readiness Survey in Implementing the Independent Learning Curriculum at MTsN 1 Bone with Conceptual Indicators
	Criteria
	Score
	Percentage

	Not Ready
	
	

	Less Ready
	
	

	Ready
	
	

	Highly Ready
	
	

	Total
	



The results of an interview with the Vice Principal for Curriculum at MTsN 1 Bone stated that the Independent Learning Curriculum is divided into three models: independent learning, independent change, and independent sharing. The model implemented at MTsN 1 Bone is the independent change model because it has been fully adapted to the learning system for grade VII.
Based on the results of the above research, it can be concluded that teachers at MTsN 1 Bone have a conceptual understanding of the Independent Learning Curriculum and have prepared a curriculum model that will be adapted to the learning system for the 2023/2024 academic year.
Procedural
The results of the procedural indicator survey showed that 67% of teachers were in the “ready” category and 28% of teachers were in the “highly ready” category, as shown in the following table.
Table 5. Results of the Madrasah Readiness Survey in Implementing the Independent Learning Curriculum at MTsN 1 Bone with Procedural Indicators
	Criteria
	Score
	Percetage

	Not Ready
	
	

	Less Ready
	
	

	Ready
	
	

	Highly Ready
	
	

	Total
	



Based on interviews with the Vice Principal for Curriculum and several teachers at MTsN 1 Bone, it was stated that all subjects in grade VII apply for the Independent Learning Curriculum, which includes 15 subjects including local content. Regarding the procedures of the Independent Learning Curriculum, learning begins with an introduction to the curriculum, namely by participating in training. Then follow the existing stages in accordance with KMA 347 of 2022.
Based on the research results above, it can be concluded that teachers at MTsN 1 Bone already understand the procedures for implementing the Independent Learning Curriculum and that several teachers have participated in several training courses.
Metacognitive
The results of the teacher understanding survey with metacognitive indicators showed that 5% of teachers were in the "less ready" category, 68% were in the "ready" category, and 28% were in the "highly ready" category, as shown in the following table.
Table 6. The Results of the Madrasah Readiness Survey in Implementing the Independent Learning Curriculum in MTsN 1 Bone with Metacognitive Indicators
	Criteria
	Score
	Percentage

	Not Ready
	
	

	Less Ready
	
	

	Ready
	
	

	Highly Ready
	
	

	Total
	



The results of an interview with the Vice Principal for Curriculum and several teachers said that teachers at MTsN 1 Bone are quite optimistic about facing this latest curriculum. They took advantage of the semester break to prepare themselves by learning and attending independent training. The madrasah has also formed a curriculum team from a group of teachers who are more knowledgeable to share knowledge and information, especially regarding the digital learning system.
Based on the results of the above research, the researcher concluded that teachers at MTsN 1 Bone are optimistic about the Independent Learning Curriculum because some of the teachers have prepared themselves by attending several online seminars on the independent learning curriculum.
Knowing One's Potential
The results of the teacher development questionnaire with the indicator of knowing one's potential showed that 5% were in the "less ready" category, 79% were in the "ready" category, and 16% were in the "highly ready" category, as shown in the following table.

Table 7. Results of the Madrasah Readiness Survey in Implementing the Independent Learning Curriculum at MTsN 1 Bone with the Indicator of Knowing One's Potential
	Criteria
	Score
	Percentage

	Not Ready
	
	

	Less Ready
	
	

	Ready
	
	

	Highly Ready
	
	

	Total
	



Based on the results of an interview with the Vice Principal for Curriculum, the way the madrasah adapted to the preparation and implementation of the Independent Learning Curriculum was through socialization to all students, especially grade VII students. They were introduced to the curriculum from the beginning of the MATSAMA (Masa Taaruf Siswa Madrasah) process. For teachers, the curriculum was introduced the previous year.
The results of an interview with a grade VII Social Studies teacher revealed that their self-potential related to the Independent Learning Curriculum was still low in percentage. However, even with this small percentage, it could trigger the desire to continue learning and growing. The results of another interview with a grade VII Qur'an and Hadith teacher revealed that they had already done a lot of research on the Independent Learning Curriculum, such as learning models and materials that would be implemented.
Based on the results of the research above, we can conclude that the teachers at MTsN 1 Bone are already familiar with the Independent Learning Curriculum. They have prepared themselves and have conveyed the curriculum to the students, while also learning about the curriculum themselves.



Proactiveness
Based on the results of the teacher development survey with the proactiveness indicator, the percentage of teachers in the “ready” category is 67%, 29% in the “highly ready” category, and 5% in the “less ready” category, as shown in the following table. 
Table 8. Results of the Madrasah Readiness Survey in Implementing the Independent Learning Curriculum at MTsN 1 Bone with the Proactiveness Indicator 
	Criteria
	Score
	Percentage

	Not Ready
	
	

	Less Ready
	
	

	Ready
	
	

	Highly Ready
	
	

	Total
	



Based on the results of an interview with the Vice Principal for Curriculum, the preparation process for the implementation of the Independent Learning Curriculum involved conducting training and developing the Operational Curriculum of the Madrasah.
The results of interviews with several grade 7 teachers at MTsN 1 Bone revealed that the preparation process for the implementation of the Independent Learning Curriculum involved preparing Learning Outcomes, teaching modules, and reference books for the Independent Learning Curriculum.
Based on the research results above, the researcher concluded that MTsN 1 Bone prepared its teachers to implement the Independent Learning Curriculum by conducting training that was in line with the operational curriculum of the Madrasah and also by preparing various books and learning resources for the students.
Self-Reflection
The results of the teacher development survey with the reflection indicator show a percentage of 67% in the “ready” category, 4% in the “less ready” category, and 29% in the “highly ready” category, as shown in the following table.





Table 9. The Results of the Madrasah Readiness Survey in Implementing the Independent Learning Curriculum at MTsN 1 Bone with the Indicator of Self-Reflection
	Criteria
	Score
	Percentage

	Not Ready
	
	

	Less Ready
	
	

	Ready
	
	

	Highly Ready
	
	

	Total
	



Based on the interview results with the Vice Principal for Curriculum and several 7th-grade teachers regarding the self-reflection process in preparing for the implementation of the Independent Learning Curriculum, it was done by attending both offline and online training and reading the Independent Learning Curriculum guidelines independently. Meanwhile, the students have been given an explanation about the Independent Learning Curriculum during the MATSAMA activity.
Based on the research results, it can be concluded that the MTsN 1 Bone teachers prepare themselves and always reflect back to understand and develop themselves in implementing the Independent Learning Curriculum.

Instructional Planning
Based on the results of the questionnaire on teacher dimensions with the indicator of instructional planning, it shows that 5% are in the "less ready" category, 81% are in the "ready" category, and 14% are in the "highly ready" category, as shown in the following table.
Table 10. Results of the Madrasah Readiness Survey in Implementing the Independent Learning Curriculum at MTsN 1 Bone with the Instructional Planning Indicator
	Criteria
	Score
	Percentage

	Not Ready
	
	

	Less Ready
	
	

	Ready
	
	

	Highly Ready
	
	

	Total
	



Based on the results of an interview with the Vice Principal for Curriculum, the learning plan at MTsN 1 Bone is aligned with the current KMA 347. Since the school uses two curricula, the planning is also adjusted. K13 is planned for grades VIII and IX, and the Independent Learning Curriculum is planned for grade VII. The learning plan is created before the learning process begins at the beginning of the academic year, involving all stakeholders in the madrasah, including the Principal, Vice Principal for Curriculum, teachers of each subject, and even parents/guardians of students.
In an interview with grade VII mathematics teacher Masyita, she said that the learning plan for the Independent Learning Curriculum begins with the development of learning devices by analyzing the Learning Outcomes (LO) to achieve the Learning Objectives. We also strive to create teaching modules that are tailored to the needs of our students at MTsN 1 Bone.
Based on the results of the above research, it can be concluded that MTsN 1 Bone is ready to plan learning. This can be seen from the preparation of the Learning Outcomes (LO) for each subject by inviting all stakeholders in the madrasah.
Learning Process
Based on the results of the survey with learning process indicators, it shows that 5% are in the "less ready" category, 81% are in the "ready" category, and 14% are in the "highly ready" category, as shown in the following table.

Table 11. The Results of the Madrasah Readiness Survey in Implementing the Independent Learning Curriculum at MTsN 1 Bone with Learning Process Indicator
	Criteria
	Score
	Percentage

	Not Ready
	
	

	Less Ready
	
	

	Ready
	
	

	Highly Ready
	
	

	Total
	



Based on the interview results with the Vice Principal for Curriculum, the implementation of learning in the classroom is centered on the needs of the students and the teachers play a more facilitator role by providing opportunities for students to learn independently and take responsibility for their learning process. In the implementation of learning, P5 (Project for Strengthening the Pancasila Student Profile) and Rahmatan Lil Alamin Student Profile (PRA) have also been prepared by choosing a theme to be completed in one year. This was also conveyed by the math teacher that they will carry out collaboration with other teachers in P5 and PRA.
Based on the results of this study, it can be concluded that in the learning process, the teachers at MTsN 1 Bone implement in accordance with the requirements of the Independent Learning Curriculum by playing a more facilitator role and providing projects that are in line with the needs of Pancasila students and rahmatan lil alamin students.
Learning Assessment
The results of the questionnaire with the learning assessment indicators show that 5% are in the "less ready" category, 69% are in the "ready" category, and 26% are in the "highly ready" category, as shown in the following table.
Table 12. The Results of the Madrasah Readiness Survey in Implementing the Independent Learning Curriculum at MTsN 1 Bone with Learning Assessment Indicator
	Criteria
	Score
	Percentage

	Not Ready
	
	

	Less Ready
	
	

	Ready
	
	

	Highly Ready
	
	

	Total
	



Based on the results of an interview with the Vice Principal for Curriculum, it was found that assessment is carried out using several forms of assessment. Diagnostic assessment is conducted by looking at cognitive and non-cognitive aspects. Formative assessment is carried out in the form of project assignments and daily tasks. Summative assessment is also conducted in the form of midterm exams and final exams. The results of an interview with the handicraft teacher also stated the same, that the assessment system is carried out in a summative, formative, and summative manner, and also takes assessment in digital form using Google Forms, worksheets, and quizzes. Assessment is carried out throughout the semester. Based on the results of the above research, it can be concluded that learning assessment activities at MTsN 1 Bone are carried out in various forms of diagnostic, formative, and summative assessments.

The Readiness of Facilities and Infrastructure at MTsN 1 Bone in the Implementation of Independent Learning Curriculum
One of the most important and essential resources that support the educational process in schools/madrasah is educational facilities and infrastructure. The importance of facilities and infrastructure in madrasas not only affects the quality of education, but also the quality of life of educators, students, and madrasa staff. Therefore, the maintenance, development, and improvement of facilities and infrastructure in madrasas need to be a priority for the madrasa and government to create a better educational environment.
Capacity and Accommodation
Based on the results of the questionnaire on the readiness of infrastructure facilities at MTsN 1 Bone with indicators of capacity and accommodation, it shows that 9% are in “less ready” category 83% in “ready” category and 8% in “highly ready” category as shown in the following table.
Table 13. Results of Madrasah Readiness Questionnaire in Implementing Independent Learning Curriculum at MTsN 1 Bone with Capacity and Accommodation Indicator
	Criteria
	Score
	Percentage

	Not Ready
	
	

	Less Ready
	
	

	Ready
	
	

	Highly Ready
	
	

	Total
	



The results of interviews with the Vice Principal for Curriculum, Vice Principal for Facilities and Infrastructure and several teachers related to the capacity and capacity of facilities and infrastructure, especially in superior classes, are quite adequate. Some classes are also still in the process of renovation to be occupied soon.

Learning Facilities and Infrastructure
Based on the results of the infrastructure readiness questionnaire at MTsN 1 Bone with indicators of learning facilities and infrastructure, it shows that 8% are in “less ready” category 82% in “ready” category and 10% in “highly ready” category as shown in the following table.
Table 14. Results of Madrasah Readiness Questionnaire in Implementing Independent Learning Curriculum at MTsN 1 Bone with Indicator of Learning Facilities and Infrastructure
	Criteria
	Score
	Percentage

	Not Ready
	
	

	Less Ready
	
	

	Ready
	
	

	Highly Ready
	
	

	Total
	



Based on the results of interviews with the Vice Principal for Curriculum and several teachers at MTsN 1 Bone, the facilities and infrastructure for the learning process are not yet fully adequate. However, the madrasah is trying to fulfill it optimally soon. Especially for its orientation towards digital madrasah, Wi-Fi is quite adequate, although there are still certain points that have not been reached. The library has also provided books, both electronic and manual. For electronic books, students can download them themselves. Meanwhile, manual books have been prepared by the madrasah but have not met the number of students and have not covered all subjects, only general subjects are available.
Supporting Facilities and Infrastructures
Based on the results of the infrastructure readiness questionnaire at MTsN 1 Bone with indicators of learning facilities and infrastructure, it shows that 10% are in “less ready” category, 81% in “ready” category and 9% in “highly ready” category as shown in the following table.
Table 15. The Results of Madrasah Readiness Questionnaire in Implementing Independent Learning Curriculum at MTsN 1 Bone with Indicator of Supporting Facilities and Infrastructures
	Criteria
	Score
	Percentage

	Not Ready
	
	

	Less Ready
	
	

	Ready
	
	

	Highly Ready
	
	

	Total
	



The results of interviews with the Vice Principal for Curriculum and several teachers at MTsN 1 Bone stated that supporting facilities and infrastructure in the independent curriculum have been provided and are adequate for the needs of class VII such as Wi-Fi, Smart TV and several textbooks, but there are still minor shortcomings in the capacity of the installed network speed and the number of textbooks which are still limited in number.
Another important component needed to ensure the readiness of madrasah in implementing the Merdeka Belajar Curriculum is adequate facilities and infrastructure. The results of the questionnaire research showed that 62% of the readiness of facilities and infrastructure in MTsN 1 Bone was in the "ready" category. The results of the researcher's interview with the Vice Principal for Curriculum and educators at MTsN 1 Bone that learning facilities and infrastructure already exist and are ready to use but are not fully adequate to use and the madrasah is trying to solve this. 
Analysis/Discussion 
Readiness of Teachers at MTsN 1 Bone in the Implementation of the Independent Learning Curriculum
In general, the readiness of MTsN 1 Bone in implementing the Independent Learning Curriculum is in the category of ready with a percentage of 71% based on the results of a survey questionnaire. This can be seen from the results of the questionnaire per dimension, namely in the knowledge dimension, it obtained a percentage of 65%, which is in the ready category. Whereas in the personal development dimension, it obtained a result of 69% and is in the ready category. Likewise, in the teacher dimension, with a percentage of 73%, it is in the ready category. The teachers have known the Independent Learning Curriculum factually, conceptually, and procedurally.
The Vice Principal for Curriculum also conveyed the same thing, that in implementing the Independent Learning Curriculum, it is divided into three models, namely the independent learning model, the independent change model, and the independent sharing model. At MTsN 1 Bone, the independent learning curriculum independent change model is applied because it has adapted the entire system of learning for grade VII. This is in line with the guidance from the Ministry of Education, Culture, Research, and Technology that the implementation of the Independent Learning Curriculum is through three options.
The teachers at MTsN 1 Bone are ready and willing to develop their skills. This can be seen from the results of an interview with the Vice Principal for Curriculum and several teachers at the madrasah that they are seeking information related to the Independent Learning Curriculum, attending several seminars, curriculum workshops, and training. This is also conveyed in a study that found teachers must be well-prepared to face curriculum change by reflecting on themselves, participating in training and development, and taking the initiative[footnoteRef:14]. The latter is also essential in the process of professional development for teachers, as it is an opportunity to improve the quality of education. With proper preparation, teachers can play a critical role in ensuring the success of the implementation of the Independent Learning Curriculum[footnoteRef:15]. [14:  Mauhibur Rokhman et al., “Consideration of Parents in Choosing Islamic Schools in the Digital Era,” Nazhruna: Jurnal Pendidikan Islam 6, no. 3 (2023): 403–19, https://doi.org/10.31538/nzh.v6i3.4026.]  [15:  Kasmah et al., “Evaluating the Implementation of Formal Early Childhood Education in Pesantren in South Sulawesi,” Nazhruna: Jurnal Pendidikan Islam 6, no. 3 (2023): 436–56, https://doi.org/10.31538/nzh.v6i3.4209.] 

The Readiness of Facilities and Infrastructure at MTsN 1 Bone in the Implementation of Independent Learning Curriculum
Another important component needed to ensure the readiness of madrasah in implementing the Merdeka Belajar Curriculum is adequate facilities and infrastructure[footnoteRef:16]. The results of the questionnaire research show that 62% of the readiness of facilities and infrastructure at MTsN 1 Bone is in the “ready” category. The results of researchers' interviews with the Vice Principal for Curriculum and educators at MTsN 1 Bone that learning facilities and infrastructure already exist and are ready for use but are not fully adequate for use and the madrasah is trying to complete this. The facilities needed to implement the Independent Learning Curriculum include internet access, independent curriculum assessment modules and source books used as assessment tools. Facilities and infrastructure need to be well maintained and regularly updated to keep them relevant and functioning properly.[footnoteRef:17] Continuous development of educational facilities also needs to be considered in order to match the development of educational needs that change over time. [16:  Muhammad Bachtiar Aziz and Fajri Dwiyama, “Implementation of Assessments in Mathematics Teacher Learning during the Covid-19 Pandemic: A Case Study,” Tarbawi: Jurnal Keilmuan Manajemen Pendidikan 8, no. 01 (2022): 139–46.]  [17:  Suharyanto H Soro et al., “Implementasi Pengelolaan Sarana Prasarana Dalam Pemenuhan Standar Mutu Pendidikan Di Institut Perguruan Tinggi (IPI) Garut,” Al-Afkar, Journal For Islamic Studies 6, no. 2 (2023): 291–303.] 


CONCLUSION 
The results of research on the Independent Learning Curriculum have made an important contribution in understanding the effectiveness, factors that influence success, and effective implementation models of the Independent Learning Curriculum. After conducting research and analyzing research data, it was found that the readiness of educators in implementing the Independent Learning Curriculum in MTsN 1 Bone was in the ready category. However, limited access to the latest curriculum information still occurs, due to limited technological infrastructure such as poor internet networks. Meanwhile, the readiness of facilities and infrastructure is in the ready category. Some factors that concern facilities and infrastructure are overcoming procurement limitations.
Although this study provides an overview of the application of a good curriculum, the limitations of the study only took one sample location of schools in Eastern Indonesia, therefore further research needs to be carried out related to this discussion. Furthermore, in order to improve the readiness of Madrasahs in implementing the Merdeka Belajar Curriculum into the "highly ready" category, it is recommended that Madrasahs form a curriculum team consisting of teachers, staff, and stakeholders to be trained on the technical planning, implementation, and assessment of learning in the Merdeka Learning Curriculum. Thus, teachers understand the implementation of the Independent Learning Curriculum (IKM) and can change teachers' views on the new learning paradigm. In this way, teachers will have a positive attitude towards SMEs. Furthermore, Madrasah is expected to improve its facilities and infrastructure which is one of the supporting factors for the implementation of the Independent Learning Curriculum in Madrasah. 
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