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Abstract 

Evaluation is a fundamental component in the teaching and learning process, serving as a diagnostic tool 
to assess the effectiveness of educational activities. This qualitative descriptive study investigates the 
implementation of learning evaluation aligned with the 2013 Curriculum in Grade X at SMKN 4 Bone, 
Indonesia. Data were collected through observation, interviews, and documentation involving key 
educational stakeholders including the principal, vice principal for curriculum, and homeroom teachers. 
The findings reveal that the evaluation process encompassed key stages: planning, implementation, data 
processing, and reporting. Notably, SMKN 4 Bone also integrated continuous monitoring and application 
of evaluation outcomes dimensions that extend beyond conventional evaluation theory. Learning 
evaluation at this school involved cognitive, affective, and psychomotor domains, assessed through a 
range of instruments such as written tests, oral assessments, assignments, observations, and 
performance-based evaluations. While the evaluative procedures largely reflect the theoretical 
framework, some areas particularly the interpretation and integration of affective and spiritual 
assessment require further refinement. This study underscores the importance of comprehensive, 
reflective evaluation systems for curriculum implementation and recommends enhanced teacher 
capacity-building in evaluation literacy. 
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INTRODUCTION  

Education plays a central role in shaping the intellectual and moral foundation of 

future generations. It is not merely a transmission of knowledge but also a transformative 

process aimed at developing learners’ potential holistically. As stated in the Indonesian 

National Education System Law No. 20 of 2003, education is a conscious and planned effort 

to create a learning environment and process in which learners actively develop their 

spiritual strength, self-control, intelligence, character, and necessary skills (Undang-Undang 

Republik Indonesia Nomor 20 Tahun 2003). Within this framework, the evaluation of 

learning becomes a strategic instrument to measure the extent to which these educational 

goals are achieved. 

In the context of curriculum implementation, particularly the 2013 Curriculum 

(Kurikulum 2013 or K-13), evaluation serves a critical function. The curriculum emphasizes 

competence-based learning and requires systematic assessment to ensure that instructional 

goals align with national education standards. Learning evaluation is not solely a matter of 

measuring outcomes but also entails an ongoing diagnostic process for identifying students’ 

strengths and weaknesses, refining instructional strategies, and ensuring equitable learning 

opportunities (Zaenal, 2016). Without proper evaluation, educators may face difficulties in 

understanding student development and adjusting the teaching process accordingly. 

Despite its significance, the practical implementation of learning evaluation under 

the 2013 Curriculum has faced numerous challenges. Several studies indicate that many 

teachers perceive evaluation as a periodic activity often conducted only at the end of units 

or semesters rather than an integral part of daily instructional practices (Ismail & Ariani, 

2021). This limited perspective can lead to insufficient information about student progress 

and result in biased judgments regarding student achievement and learning needs. 

In vocational high schools such as SMKN 4 Bone, evaluation must also address 

diverse learning domains, including cognitive, affective, and psychomotor aspects. These 

domains reflect the holistic learning objectives embedded in the K-13 framework. 

Evaluations in this context demand comprehensive planning and appropriate instruments to 

assess knowledge acquisition, behavioral attitudes, and practical skills (Putri, Nevrita, & 

Hindrasti, 2019). Yet, in practice, discrepancies are often found between policy expectations 
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and implementation realities, particularly in relation to the consistency and validity of 

assessment procedures. 

Furthermore, while prior research has explored the overall implementation of K-13, 

few have specifically focused on the evaluation dimension within vocational school settings. 

For example, Budiani, Sudarmin, and Syamwil (2017) examined K-13 implementation at 

model schools, but their analysis did not isolate learning evaluation as a primary variable. 

This leaves a gap in understanding how learning assessments are conducted in schools that 

are not part of the pilot or model programs, especially in regions outside of major urban 

centers. 

This study aims to address that gap by investigating the implementation of learning 

evaluation practices at SMKN 4 Bone, focusing on Class X under the 2013 Curriculum 

framework. It seeks to identify the procedures applied by educators, evaluate their alignment 

with theoretical standards, and examine challenges encountered in practice. Through a 

qualitative approach, this research contributes to improving evaluation practices in 

vocational education and supports policy refinement in the broader educational landscape. 

 

METHOD  

This research employed a qualitative descriptive approach, which is appropriate for 

investigating phenomena in their natural context without manipulation. Qualitative methods 

are designed to describe and analyze events, behaviors, and interactions from the 

perspectives of the participants. The focus of this study was on understanding how learning 

evaluation is implemented under the 2013 Curriculum in Grade X at SMKN 4 Bone. The 

approach was chosen to allow for in-depth exploration of evaluation practices as they occur 

in the daily routines of teachers and administrators, thereby capturing the complexity and 

contextual nuances of the educational setting. 

The study was conducted at SMKN 4 Bone, located in Carowalie, Kecamatan 

Barebbo, Kabupaten Bone. The participants were selected using purposive sampling, a non-

probability sampling technique that selects individuals based on specific characteristics and 

relevance to the research problem. The primary subjects included the school principal, the 

vice principal for curriculum, and homeroom teachers of Grade X. These individuals were 
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considered key informants due to their roles and responsibilities in planning and executing 

learning evaluations within the school. 

Data collection was carried out through three main techniques: observation, 

interviews, and documentation. Observations were conducted to examine classroom 

practices and teacher-student interactions during the evaluation process. Semi-structured 

interviews allowed for the gathering of detailed explanations and perspectives from 

participants, while document analysis focused on lesson plans, evaluation instruments, and 

official school records related to assessment activities. The data analysis process followed 

the steps of data reduction, data display, and conclusion drawing/verification as outlined by 

Miles and Huberman. This triangulated approach ensured the reliability and validity of 

findings derived from multiple data sources. 

 

RESULTS AND DISCUSSION 

Results 

The implementation of learning evaluation at SMKN 4 Bone under the 2013 

Curriculum reflects a structured process involving several key stages: planning, 

implementation, monitoring, data processing, and reporting. The evaluation process was 

designed to address cognitive, affective, and psychomotor domains, in alignment with the 

curriculum's emphasis on holistic student development. While the school has adopted a 

systematic approach to evaluation, the practice also reveals gaps, particularly in the 

interpretation and integration of evaluation results into pedagogical decision-making. 

In the planning phase, teachers developed evaluation strategies in parallel with their 

instructional planning. This included specifying evaluation goals, selecting appropriate 

methods and instruments, and aligning evaluation content with the learning objectives. 

According to school leadership and teacher interviews, evaluation planning was formalized 

at the beginning of each semester and embedded within both the semester program and the 

lesson plan (RPP). However, it was found that daily formative evaluations were not always 

explicitly planned, relying instead on the discretion of individual teachers. 

The cognitive domain was assessed through various methods, including written tests, 

oral assessments, and assignments. Teachers frequently utilized multiple-choice questions, 
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short-answer formats, and essay-type assessments to capture different levels of Bloom’s 

taxonomy, such as understanding, application, and analysis. Oral questioning and group 

discussions were also employed to promote student participation and evaluate critical 

thinking. However, the study revealed that not all levels of cognitive complexity were 

consistently addressed in evaluation instruments. 

Affective assessments focused on student attitudes, values, and social interactions. 

These were conducted primarily through observation and anecdotal records maintained by 

teachers. Teachers reported using daily journals to document both positive and negative 

behaviors, which contributed to semester-end evaluations. The assessment of affective 

outcomes was supported by collaborative input from classroom teachers, guidance 

counselors, and homeroom teachers. Yet, the subjective nature of affective evaluation posed 

challenges in terms of consistency and transparency across different classes. 

Psychomotor domain evaluation involved performance-based assessments, projects, 

and portfolios. Teachers assessed students’ practical skills through direct observation of 

classroom activities, hands-on tasks, and group projects. These evaluations were especially 

relevant for vocational subjects, where competence in task execution is critical. The data 

indicated that such assessments were effective in measuring students’ abilities to apply 

knowledge in authentic contexts, though implementation varied depending on the teacher’s 

familiarity with performance assessment tools. 

Monitoring of the evaluation process was conducted by the school principal and the 

curriculum vice principal through weekly coordination meetings and occasional 

unannounced classroom visits. These monitoring practices provided opportunities for 

teachers to reflect on their evaluation strategies and receive feedback. Nonetheless, the study 

found that formal documentation of monitoring results was limited, which constrained its 

potential as a tool for continuous professional development. 

Data from evaluation activities were systematically processed and compiled into 

student report cards. Teachers aggregated scores from various instruments and used 

predefined rubrics to assign grades. Particularly for affective and spiritual values, the school 

employed a unique scoring method that transformed narrative assessments into numerical 



Implementation of Learning Evaluation in the 2013 Curriculum 

(https://doi.org/10.30863/didaktika.v17i2.9005) 

Didaktika Jurnal Kependidikan, Fakultas Tarbiyah IAIN Bone, Vol. 17, No. 2, Desember 2023 

 

 

 

78 
 
 

grades. This hybrid approach sought to balance qualitative and quantitative evaluation, 

although its reliability depended heavily on teacher judgment. 

Evaluation results were reported through formal report cards issued at the end of each 

semester and informal updates provided to parents biweekly. Reports included assessments 

across all learning domains and highlighted both academic and behavioral performance. 

Teachers also used evaluation data to make instructional adjustments and recommend 

remedial activities for students who did not meet minimum competency standards (KKM). 

Finally, the use of evaluation outcomes extended beyond grading. Teachers and 

school leaders utilized evaluation data to inform future instructional planning, provide 

personalized support, and improve teaching strategies. Additionally, behavioral evaluations 

were employed to guide character education initiatives. However, the study noted that the 

integration of evaluation results into a school-wide improvement plan remained limited, 

indicating a need for a more systemic approach to data utilization. 

 

Discussion 

The findings of this study indicate that the implementation of learning evaluation at 

SMKN 4 Bone generally aligns with the theoretical principles of educational assessment 

within the 2013 Curriculum framework. The evaluation stages—planning, implementation, 

monitoring, processing, and reporting—are all accounted for, demonstrating the school's 

structural commitment to continuous student assessment. This supports the view that 

effective evaluation requires a cyclical process that begins with intentional planning and 

ends with meaningful data utilization (Arifin, 2016). However, while the structural stages 

are present, the depth and consistency of execution across those stages vary. 

A key strength of the school’s evaluation practice lies in its multidimensional focus 

on cognitive, affective, and psychomotor domains. This approach is consistent with the 

competency-based orientation of the 2013 Curriculum, which aims to produce graduates 

with balanced intellectual, moral, and practical competencies (Ismail & Ariani, 2021). 

Evaluating students beyond cognitive outcomes reflects a shift toward holistic education, yet 

the challenge remains in developing reliable instruments and consistent teacher judgment, 

particularly in affective and psychomotor domains. 
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The cognitive evaluation practices at SMKN 4 Bone were found to be relatively 

robust, with teachers employing a variety of techniques to assess factual, conceptual, and 

procedural knowledge. Nonetheless, not all levels of cognitive processes—particularly 

higher-order thinking skills such as synthesis and evaluation—were systematically assessed. 

This aligns with earlier research that suggests many educators still emphasize lower-order 

thinking in assessments, often due to time constraints, test item design limitations, or lack of 

training (Putri et al., 2019). 

In the affective domain, reliance on observational techniques and anecdotal records 

is appropriate given the intangible nature of attitudes and values. However, these forms of 

assessment are susceptible to subjectivity and inconsistency unless supported by clearly 

defined rubrics and inter-rater calibration. Teachers at SMKN 4 Bone expressed confidence 

in their observations, yet acknowledged the lack of formal training in affective assessment. 

This echoes the findings of Zelhendri and Syafril (2017), who argue that affective 

evaluations are often underdeveloped due to ambiguous criteria and insufficient teacher 

preparedness. 

The assessment of psychomotor skills, especially in vocational education contexts, 

is critical for measuring students’ readiness to perform in real-world settings. SMKN 4 Bone 

has made commendable efforts in implementing performance-based assessments, yet these 

practices vary across teachers and are not always aligned with industry standards. Similar 

concerns were raised in the study by Fachrudin and Yusuf (2018), which emphasized the 

importance of aligning vocational assessment tasks with job-relevant competencies to ensure 

relevance and authenticity. 

Monitoring and supervision emerged as important mechanisms to ensure the quality 

of evaluation processes. The principal’s involvement through weekly meetings and class 

observations reflects a participatory leadership style that fosters continuous improvement. 

However, without systematic documentation and feedback loops, such monitoring risks 

being informal and less actionable. Structured monitoring tools and reflective teacher 

coaching may enhance the effectiveness of these initiatives, as suggested by Ali and Hastina 

(2021). 
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Finally, the utilization of evaluation results shows potential for data-driven 

instruction, but remains limited in strategic planning and intervention design. Teachers 

primarily use the data to assign grades and identify students for remedial programs, yet there 

is less evidence of broader pedagogical shifts based on data trends. To fully realize the 

potential of evaluation, schools must embed assessment results into school improvement 

planning, curriculum refinement, and professional development (Budiani, Sudarmin, & 

Syamwil, 2017). This would elevate evaluation from a procedural requirement to a strategic 

tool for educational transformation. 

 

CONCLUSION  

The findings of this study demonstrate that the implementation of learning evaluation 

at SMKN 4 Bone generally aligns with the framework of the 2013 Curriculum. The 

evaluation process encompasses planning, execution, monitoring, data processing, and 

reporting, with efforts to address the cognitive, affective, and psychomotor domains. 

Teachers employ a variety of assessment methods, and there is a clear institutional structure 

supporting evaluation practices. However, there remain gaps in consistency, particularly in 

the use of higher-order cognitive assessments and the objective evaluation of affective and 

psychomotor competencies. 

While the school has made progress in conducting assessments and reporting 

outcomes, the use of evaluation data for instructional improvement is still limited. Most 

evaluation results are used for grading and remediation, with minimal integration into 

curriculum development or teacher reflection. Monitoring activities exist but lack systematic 

follow-up procedures to inform professional development or pedagogical strategy. The 

school’s current approach is functional but would benefit from a more comprehensive and 

reflective evaluation culture. 

To enhance effectiveness, it is recommended that SMKN 4 Bone strengthen teacher 

capacity in assessment design, especially for non-cognitive domains. Additionally, 

establishing a data-informed feedback system can facilitate instructional adjustments and 

strategic planning. Transforming learning evaluation from a procedural obligation into a tool 
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for educational quality improvement requires not only administrative support but also a shift 

in teacher mindset toward reflective, evidence-based practice. 
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